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USING POP SONGS IN TEACHING ENGLISH LANGUAGE
TO STUDENTS MAJORING IN MUSIC ARTS.
PHONOLOGICAL ASPECT

Abstract. In the process of foreign language acquisition,
students can face various obstacles, which can prevent them from
achieving the desired goal. English pronunciation is traditionally
considered one of the most challenging issues, which require special
approach and teaching techniques to tackle. Teaching English
language using popular songs appears to be a very effective method
as songs provide students with plethora of pronunciation patterns
they can master in an effective and at the same time enjoyable way.
Moreover, music influences students' feelings thus developing their
emotional intelligence, ensure relaxed atmosphere in the classroom,
thus motivating them to learn various aspects of English language.
Another indisputable argument for using songs and music in the
process of EFL/ESL teaching is that these two notions have a lot in
common. Both language and music have acoustic parameters like
pitch, duration, stress and intonation. Having analyzed the research
works of domestic and foreign scholars and practitioners, it was
concluded that popular songs can be used to practice all language
skills — grammar, vocabulary, reading, listening, writing and most
importantly, pronunciation skills. It is clear that inadequate phonetic
interpretation of the vocal text can cause deviation from the original
(authentic) content and result in total misunderstanding or spoilt
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aesthetic perception of a song. In the process of mastering
pronunciation with vocalists, it is necessary to take into account the
peculiarities of vocal speech too. The article focuses on the
methodological value of popular songs in the development of
phonetic abilities in students majoring in music arts. The article also
outlines the difficulties students face in the process of honing
phonological skills such as certain consonant sounds and diphthongs
as well as connected speech and provides the methodological
approach to using songs in the classroom. It is strongly advised that
language instructors carefully select the songs, taking into account
many factors such as the students' level of English, age, and interests,
as well as the complexity of the songs and their rhythm. It is
recommended to follow a certain sequence of activities when
working on the song material in order to facilitate the process of
improving pronunciation of English sounds

Key words: pronunciation, popular songs, lyrics, song
material, foreign language, phonetic skills, teaching techniques,
methods of teaching

Introduction. There is no denial that songs is an invaluable
source in teaching English language as they can be used for a variety
of purposes: developing pronunciation skills, boosting vocabulary,
practicing speech skills, teaching the cultural peculiarities of the
country of the target language, as well as to developing grammatical
skills. Indeed, songs are a means of more effective learning of
vocabulary items, as they include new words, idioms, collocations
and expressions and they appear in a new contextual environment,
which helps to activate them. Lyrics often contain proper names,
geographical names, the realities of the country of the target
language, poetic words, which contributes to the development of
students’ sense of the language, knowledge of its stylistic features.
Moreover, songs and music are effective methods of influencing
students' feelings and emotions thus developing their inspiration and
motivation. Another indisputable argument for using songs and
music in the process of EFL/ESL teaching is that these two notions
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have a lot in common. Both language and music have acoustic
parameters like pitch, duration, stress and intonation.

Problem statement. Teaching English using popular songs
is especially relevant when it comes to teaching students majoring in
vocals because they are closely connected with music and often
practice singing English songs and doing it correctly is their main
priority.

Analysis of recent research and publications. The
effectiveness of using songs in the process of teaching a foreign
language has been described in the research works of many
domestic and foreign authors, among them: Kellaris J., Cox A.,
Cox D., Kumaravadivelu B., Kusnierek, A. Liddicoat A., Scarino A.,
Millington Neil T., Vasquez A., Hansen A., Smith P., Roseboro,
A.J.S., Krashen S., Aitov V., Vygotsky L. and others. Songs and
music as the valuable material for teaching foreign languages are
studies from different angles in scientific literature. Stephen Krashen,
for instance, is considering songs through the prism of the emotional
constituent. According to Stephen Krashen, the main obstacle to
learning a foreign language is an “emotional filter” — emotionally
induced mental block. Emotional education filter may be due to
factors such as motivation, self-confidence and anxiety [3, p. 24]. So,
students with high motivation, high self-confidence and low worries
are more successful in mastering a foreign language. Incorporating
popular songs in the esl/efl practice significantly reduce such
negative emotions as anxiety and embarrassment thus contributing to
more relaxed and effective foreign language acquisition. Creation of
emotionally comfortable classroom atmosphere is the main
precondition for successful work. Liddicoat A.J. and Angela S. in
their research emphasize the significant improvement of memory due
using songs in the process of learning a foreign language. Due to its
ability to involve the emotional sphere of students, song material can
be used as an important medium creating a favorable psychological
climate in the lesson, which opens up physiological and
psychological reserves in a learner and contributes to the
development of their emotional intelligence [6, p. 56]. The utter goal
of foreign language acquisition is automatic understanding and use
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of language patterns and this process may be facilitated when
listening to music. Kusnierek A. claimed in his research that the
automated mechanism is quick, unstoppable, and occurs without the
need for human intervention [5, p.43]. Songs can be helpful in the
automation of the language learning process.

Other scholars like James Kellaris and Anthony Cox are
doing research into the effects of music on the brain and thinking.
They have proved that music is able to change the way the human
brain works and make it more susceptible to learning. Music unites
the activities of the right and left hemispheres of the brain, allowing
them to collaborate and making learning more efficient [2, p.114].
Motivational aspects of using songs in the classroom are investigated
by such researchers as Roseboro, Vasquez, Millington and others.
Song lyrics that are also poetry may be highly motivating and
acceptable for presenting in class. Students will perceive them as
being a part of the learning process since they help create the lessons.
Teachers may choose to gather and read the lyrics first, and then
utilize them for a lesson later in the course, depending on the pupils
to teach. If teachers have time, as Anna J. Small Roseboro advises,
they can have students bring in ten-to-fifteen-second musical
samples of the choruses for their chosen song lyrics and play a
couple of these as instances of lyrical repetition [8, p. 18].

The purpose of this research is to substantiate the
effectiveness of teaching students majoring in music arts English
pronunciation with the help of popular songs, outline the difficulties
students face in the process of mastering pronunciation and provide
the methodological approach to using songs in the classroom.

Presentation of the main research material. It should be
noted, that some questions of the use of song material in the
educational process remain unexplored until now. Currently, there is
no single methodological manual for teachers of a foreign language,
which  would contain specially selected methodological
recommendations, techniques and forms, appropriate exercises, as
well as a sequence of work with songs in order to achieve the
formulated and set goals of teaching a foreign language at the initial
stage. Meanwhile, as observations and practical studies show,
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foreign songs are very attractive for students, especially those
students whose major is music arts. Unfortunately, the phonological
aspect of the vocal realization of the text is has not yet found full and
wide coverage in linguistics and methodical literature on vocal
performance. However, in our opinion, a phonological approach
seems the productive to train a vocal articulation in a non-native
(English) language as this approach provides the vocalists with
comprehensive knowledge of English sounds, their nature and
extensive practice of mastering them. It goes without saying that
further research into the phonetics of vocal language is required in
order to develop the relevant guidelines and scientifically grounded
model for the formation of special phonetic competences in vocalists.
This requires the knowledge of specialists in the field of speech and
singing voice physiology, psychoacoustics and psycholinguistics.

Teaching pronunciation is one of the most important steps in
terms of practical significance in terms of developing speech skills.
The stable, competent pronunciation of students is a prerequisite for
the rapid and thorough assimilation of language material; it
contributes to the successful development of skills in speaking,
listening, reading and writing [4, p.48].

Phonetics and phonology are branches of linguistics that
study the sound structure of a language, which serves as a material
form of language and is in a very complex relationship with the
biological and social nature of a human being. Obviously, it is very
important to pay special attention to the concept of “phoneme” as
one of the fundamental terms of modern theoretical linguistics as this
knowledge is considered the basis of high-quality pronunciation.
Correct intonation, understanding of the significance of pauses,
knowledge of the features and types of stress of words in a sentence,
as well as correct articulation of the speech apparatus — all these
inseparable elements of good pronunciation are of vital importance
to the students practicing vocal.

Correct phonetic skills will allow students to correctly
pronounce all the sounds of the foreign language, to master the
differential signs of sounds (publicity and consistency, hardness and
softness, deafness and sonority). Phonetic skills will help students
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learn rhythm (alternation of stressed and unstressed syllables),
logical stress of significant words, stress of auxiliary words
(auxiliary verbs in negative and interrogative forms).

When mastering a foreign language pronunciation, the
primary goal is to adapt the psychophysiological mechanisms of
perception and production of speech according to the phonetic nature
of the target language by correcting the existing and developing
additional pronunciation skills. The creation of the auditory-
pronunciation base is possible only thanks to the potential abilities of
the human ear and the mobility of the organs of the articulatory
apparatus. In this case, timely correction of the problems that have
arisen is very important [7, p.135]. The main requirement for
pronunciation, from a scientific point of view, is the degree of
correctness of the phonetic design of speech, the degree of
automation of pronunciation skills. Mastering the correct
pronunciation is possible only with the correct assimilation of the
phonetic base of a foreign language at the level of syllable, word
stress and intonation.

It is known that the esl/efl methodology distinguishes
between imitative and analytic-imitative methods of practicing the
new phonetic material. The imitative method focuses on the auditory
perception of speech and its imitation, rather than the conscious
assimilation of the peculiarities of articulation. The analytical-
imitative approach, on the other hand, combines various methods of
creating new sound images, models: description and articulation,
imitation, understanding. Nowadays, the analytical-imitative method
is mostly used in explaining and training pronunciation.

In addition to common language skills, vocational training of
musicians-vocalists involves the formation of singing skills in
English. This aspect is the most challenging in foreign language
training. Obviously, vocal teachers are more focused on the tasks of
voice production, sound quality learning, the correct vocal position
of the articulatory apparatus, singing diction and so on.
Unfortunately, little attention is paid to the question of observance of
English pronunciation norms. However, the problem of correct
pronunciation is of pivotal importance and requires special approach
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to solving it. It is clear that inadequate phonetic interpretation of the
vocal text can cause deviation from the original (authentic) content
and result in total misunderstanding or spoilt aesthetic perception of
a song. In the process of working with pronunciation, it is necessary
to take into account the peculiarities of vocal speech. Vocal or
singing speech represents a different, special form of sounds of the
particular language. In terms of musical beat, the vocal articulation
of the word is rhythmically and pitch-organized. Language as a
system of vowels and consonants, functioning in speech, receives its
modification in a musical form, which has its own pronunciation
norms. It is extremely important to realize that the transition to
another language means a transition to a different system (phonemic
and rhythmic) [1, p.12]. Articulating position of sounds, consonants
and especially vowel phonemes, does not coincide with the usual
movements of the articulatory apparatus in the native language. The
process of working on English pronunciation using popular songs
can be divided into two main aspects: vocal (correct voice
formation and breathing, intonation, voice and phrasing) and
pronunciation (clarity of diction). For the time being, the most
widespread method of teaching the vocalists pronunciation is so-
called imitation method, the essence of which is imitating different
sound without deep understanding of their nature. However, some
sounds in English language do not have any equivalent in Ukrainian
language that is why vocalists must understand the principle of
articulating these sounds, not just imitate them. For instance,
Ukrainian speakers find it difficult to distinguish between the vowel
sounds /i:/ and /i /, noticing no difference between “leave” and “live”
or “sheep” and “ship”. As a result, these words are commonly
mispronounced, which causes deviation from the content. Some
English consonants are really challenging for Ukrainian speakers, for
instance the nasal “-ing” sound /iy/, the “K” in “-ink” /igk/, “th”
sound /6/, which often comes out as more of an "s", leading non-
native speakers to say “sink” instead of “think”. Sounds /v/ and /w/,
some interdental sounds, nasal sonant and diphthongs also cause
pronunciation problems with Ukrainian vocalists and require special
training exercises to master them.
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The understanding of such difficulties can help to clearly
organize the work with a song. At the initial stage of working on
phonetics, it is necessary to pay attention to the melody of the songs,
i.e. aspirated sounds, alternation of stressed and unstressed syllables
and words, vowels and consonants, etc. Certain peculiarities must be
considered when choosing songs to teach specific consonant, vowel,
or diphthong sounds. Since Ukrainian and English languages differ
in their sound ranges, students must learn to ‘physically' make
sounds that they do not practice in their native language. Incorrectly
spoken sounds can alter the meaning of the word, consequently,
influencing the emotional and contextual connotation of the whole
song. A teacher can direct students' attention to specific sounds and
build activities around them. Working with rhymes in a song is an
effective method to teach pronunciation. One of the activities can be
using gaps to substitute some of the rhymes in the song. Students
listen and fill in the blanks, guided by the song. It is also possible to
let students categorize the words based on their sounds. It is
important to make students listen to songs several times, thereby
exposing them to the sounds.

The most challenging aspect of pronunciation is connected
speech, which is the natural way for native English speakers to
communicate. Rather than pronouncing each word standing alone,
they connect words together and highlight particular syllables.
Contractions are an extreme illustration of how the English speakers
link speech. Songs can help tackle this pronunciation dilemma
because this form of poetry is packed with contractions that students
are eager to imitate. Songs with word combinations like “I am”, “I
can't see”, and others will be quite useful. As Vasquez, Angela, and
Philip propose, such contractions will help students to practice
speaking short sentences independently [9, p.51].

Another technique, which definitely bears fruits in mastering
pronunciation, is memorizing the text. Moreover, this technique is
especially helpful for singers because they have to learn the lyrics by
heart. There are different ways of memorization, which can be
successfully practiced in both in the classroom and individually. For
instance, the exercise called “Chain” when each student in turn
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pronounces one line of the first (second, third, etc.) verse and so on
to the end, including choruses and bridges, proves to be very
effective in memorizing lyrics. It is possible to offer students to
complete the phrase. One student pronounces the beginning of a
phrase and other students finish it in turn. A teacher’s job is to
monitor the process and identify errors, correct them after the task is
completed. A well-known exercise “Snowball” (each subsequent
student repeats the phrase of the previous one and adds his own)
must be frequently practiced too in order to improve both
pronunciation skills and memory. There is a plethora of similar
exercises, however they should be selected in accordance with the
topic of the lesson and the degree of correlation with the song itself.
Obviously, the most important exercise, which ensures production of
the language rather than its perception, is singing. Singing can be
practiced either a cappella, without instrumental accompaniment, to
the instrumental music or lip lynching. All these forms are suitable
for effective practicing pronunciation. It is possible to offer various
training techniques like substitution drilling (repeating a structure
that substitutes few items with different vocabulary but with same
form of the sentence), associating sounds with ideas (associating
different sounds with some creative ideas: the vowel sound [i:] can
be referred to as a ‘smiling’ sound.), using a phonemic chart, which
helps the learners to enhance their pronunciation independently,
outside the classroom, practicing tongue twisters, etc.

As far as the methods of teaching using popular songs go, it
is necessary to develop a system of exercises, which will be able
achieve the educational goals. Depending on these goals (e.g.
training grammar structures, facilitating communicative skills,
boosting vocabulary, mastering pronunciation, etc.), a teacher can
design various exercises. Among others, the following types of
exercises are widely used in EFL/ESL teaching:

. finding and correcting grammar mistakes;

. transforming one verb tense into another;

. dramatizing a song;

. conveying the content of the song in your own words;
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filling the gaps with the missing words (given or not given);
recovering a song (guessing the rhyme);
putting the lines in the right order;
discussing the issues raised in a song, etc.
Undoubtedly, the types and number of exercises can vary
depending on the learning goals and song material itself, however in
order to gain the most benefit out of using songs in the classroom, it
is recommended that a teacher follow the certain sequence of
working with a song. In our opinion, the following sequence is
— musical presentation of the song (students analyze and
discuss musical peculiarities of the song - melody, rhythm, character,
mood, tonality, etc.);
— (making sure students understand the meaning of the lyrics);
— phonetic development of the song lyrics;
— re-listening to a song - work based on text (visualization of
text using video or pictures);
— reading the text of the song with further development of
sounds and intonation, work based on the lyrics of the song
(completing related tasks);
— learning in the process of joint performance of a song using a
phonogram, staging a song, selection of additional visual materials.
Thus, introducing this lesson structure and the recommendations
helps increase the efficiency of using songs significantly. However,
if a language instructor wants the song to fulfill its educational
functions to the fullest, it is necessary to adhere to a certain
algorithm for its use. First of all, the song should be carefully
selected so that it meets the following requirements:
1) a song must be authentic;
2) a song must correspond to the students’ level of English;
3) a song must be useful in terms of practicing the particular
intonation and pronunciation patterns;
4) a song must reflect the interest of modern students due to its
authentic cultural content.

If the choice of a song does not follow these principles,
potentially it cannot be very useful.
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Conclusions. The usage of popular music in the process of
foreign language acquisition has a number of indisputable
advantages, which make this resource really valuable for all
participants of the learning process. Firstly, music carries a spiritual
origin and forms a positive, relaxed environment in the classroom. It
also forms the aesthetic attitude of students to a foreign language
culture and its features. Secondly, the use of the song allows to
strengthen the motivational factor in teaching a foreign language, to
increase the interest of students in the study of any material, which
can contribute to the successful solution of psychological issues
related to foreign language learning. Furthermore, songs assist
students in improving their knowledge and production of essential
pronunciation patterns since in music, as well as in speech, there are
concepts such as intonation, pause, stress, tempo, pitch, aspiration,
etc. Mastering pronunciation skills is of pivotal importance to those
whose future profession is closely related to singing songs in
English. However, it is strongly advised that language instructors
carefully select the songs, taking into account many factors such as
the students' level of English, age, and interests, as well as the
complexity of the songs and their rhythm. The recommended stages
of working on the song material are called to facilitate the process of
language acquisition as well as contribute to the mastering of English
pronunciation.
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BUKOPUCTAHHS [TIONYJISIPHUX INICEHD JIJISI
BUBYEHHSI AHIJIIMCHKOI MOBU CTYAEHTAMHU
CIHEIIAJIBHOCTI «MY3WYHE MHUCTEIITBO».
®OHOJIOTTYHUI ACIIEKT

AnoTanis. Y nipolieci BUBUCHHS iHO3€MHOI MOBM CTYJICHTH
MOXYTh 3ITKHYTHUCS 3 pI3HUMH TPYAHOIIAMM, SIKIi MOXYTh
MEPEIKOUTH iM JOCATTH OaxkaHoi MeTH. BuMoBa aHrilchbKOT MOBH
TPaJULIIHO BBAXAETHCS OJHIEIO 3 HAWCKIAMHIMIMX MpoOsieM, yis
BUpIIIEHHS SKOi MOTPiOHI 0COONMMBUIN MiAXiM Ta METOAM HABYAHHS.
BuknananHs aHrnificbkoi MOBH 3a JIONIOMOTOIO MOMYJISPHUX MiCEHb
BUJAETBCS  JIOCTaTHHO ©()EeKTUBHUM METOJIOM, OCKIUIbKM ITiCHI
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HaJalTh CTyAeHTaM Oe3Jlid (OHOJOriYHMX WIA0JIOHIB, SKi BOHH
MOJKYTh ONaHyBaTH €(DEKTUBHUM I BOJIHOYAC MPUEMHUM CIIOCOOOM.
Kpim Toro, my3uka BIJIMBaEe Ha MOYYTTS CTYACHTIB, PO3BHUBAIOYU
iXHil eMOLIHUI iHTeNIeKT, 3a0e3evyour HeBUMYIIeHY aTMochepy
B ay/MTOpii, MOTUBYIOUM X TaKUM YWHOM BHBYATH Pi3HI acreKTH
anrmificekoi moBw. llle oawH He3amepedyHWi apryMeHT UHIOAO
BHUKOPUCTAHHS MiCEHb Ta MY3MKH Y MpouLeci BUBUEHHsS iHO3EMHOI
MOBH, — LI€ Te, 110 L ABa MOHATTSI MalTh Oarato coijbHoro. Sk i
MOBa, My3WKa Ma€ TakKi aKyCTH4HI MapameTpH, SK BHCOTa 3BYKY,
TPUBAJIICTh, HATOJIOC Ta IHTOHALliSL. Y CTaTTi 30CEPE/KEHO yBary Ha
METOAOJIOTIYHIM  LIHHOCTI MOMYJSPHUX TMiCeHb Y PO3BUTKY
(dboHeTHUHUX 3MIOHOCTEN Yy CTYNeHTiB creuianbHOCTi «My3udne
MHCTELTBOY». 3a pe3ylbTaTaMH aHallidy HayKOBO-IOCITiJHULBKUX
poOITH BITUM3HAHMX Ta 3apyODKHHMX YYEHMX i MPAKTHKIB aBTOPOM
Oyno 3poONieHO BUCHOBOK, WIO TOMYJSIPHI  MiCHI  MOXKHA
BUKOPHUCTOBYBATH JUTS BIiANPAIfOBaHHS BCIX MOBHMX HaBHUYOK —
rpamMaTvKy, CIIOBHMKOBOTO 3aracy, YMTaHHS, ayAiloBaHHS, MUCbMa
Ta, HaWTOJIOBHILIE, HABUKIB BUMOBH. Y CTaTTi TaKOX OMHUCYIOTHCS
TPYIHOI, 3 SIKUMH CTHUKAIOTBCS CTYACHTH Yy TpoOLeci OBOJIOJIHHS
BHMOBOIO, HaJa€Tbcd METOAMYHMN MiAXiA A0 BUKOPUCTAHHS MiCEHb
Ha 3aHATTAX i3 iHO3eMHOT MOBH.

Kurouosi cjioBa: BUMOBa, MOMYJISIPHI MiCHI, TEKCTH MiCEHb,
MiCeHHUH Marepian, iHO3eMHa MOBa, (POHETHUHI HABUYKH, METOIU
HaBYaHHS
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AHIIIMiickoe MpPOM3HOUICHHE TPAJWIMOHHO CUWUTACTCSl OJHOW W3
CaMbIX CJIOKHBIX TpoOseM, Ui peLieHUs] KOTOpod TpeOyroTces
0coObIii moaxon M MeToabl oOydeHus. OOydeHHe aHIIIMHACKOMY
S3bIKY € WCIMOJIb30BAaHMEM  TOMYJISIPHBIX — TECeH  SBJISETCS
4pe3BbIYaiiHO  A(Q(PEKTUBHBIM METOJOM, MOCKOJIbKY MECeHHbIH
Mmarepuan  o0ecrevyrMBaeT CTYJSHTOB  MHOXECTBOM  Mojelei
MPOU3HOLICHHS, KOTOPbIE OHU MOTYT OCBOUTH d((PEKTUBHBIM U, B TO
JKe Bpemsl, TIPUATHBIM criocoboM. Kpome Toro, mMy3bika BIHMSET Ha
YyBCTBAa CTYJCHTOB, TeM CaMbIM pa3BHBas HX SMOLMOHAIBHbIN
MHTEIUIEKT, o0ecreunBaeT HENpUHYXKAEHHYIO armocdepy B
ayJMTOPHH, TEM CAMbIM MOTHBHUPYS UX M3Y4aTh Pa3iIMuHbIe aCTIEKThI
AHTIIMIACKOTO s3bika. Elle 0fIMH HEeoCropHUMBIN apryMeHT B MOJb3y
UCIIONB30BAaHMSI TIECeH M My3blKM B mpouecce oOydeHHs
WHOCTPaHHOMY SI3bIKY 3aKIIFOYaeTCsl B TOM, YTO 3TH JIBa TOHSTHS
UMEIOT MHOro obmero. M s3bIk, U My3blka MMEIOT aKyCTHYECKHe
napameTpel, TaKMe KaK BBICOTA 3BYKa, MPOJOJDKUTEIBHOCTD,
ylapeHue ¥ HMHTOHalus. B cTaThe akUEHTHpyeTCs BHMMaHHE Ha
METOJMYECKOM 3HAYCHWH TIOMYyJSAPHBIX TECeH B  pPa3BUTHUH
(hoHeTHUeCKNX crocoGHocTeH CTYJICHTOB MY3BIKAILHOTO
HampaBnenus.  [lo  pesynbraram — aHanM3za  MCClieOBaHUH
OTEUYECTBEHHBIX M 3apyOeKHBIX YUSHbIX W MPAKTUKOB aBTOPOM ObL1
c/IeNiaH BbIBOJI, YTO TMOMYJISIPHbIE NECHHM MOXKHO HCIOJIb30BaTh IS
0TpabOTKH BCEX S3bIKOBBIX HABBIKOB — IPAMMATHKH, CJIOBapHOTrO
3amaca, YTeHHs, ayJMpOBaHUs, MMCbMa M, CaMOE IJIABHOE, HABBIKOB
npousHouleHus. B cratbe Taroke onucaHbl TPYJHOCTH, ¢ KOTOPBIMU
CTYIIEHTBI CTAJIKUBAIOTCS B MpOLECcCe OBJAJCHUS MPOU3HOLICHHEM,
NPE/UIOKEH METOIMYECKUI MOAXOA K MCIOJb30BAHHMIO MMECeH Ha
3aHATHAX 10 HHOCTPAHHOMY SI3bIKY.

KioueBble ci10Ba: NpoM3HOLICHHE, MOIMYJISPHBIC [ECHH,
TEKCTbl MECeH, TMECeHHbI MaTepuan, MHOCTPaHHbI  SI3bIK,
(hoHeTHUECK1E HABBIKW, METOIMKA O0YUYCHHUS
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